Prace = - o . . Nem dme e e vt - e sl e w s - - B fe e mmim e e+ e e wmmam e o Seeema 48 e e e s mmim o emt ¢ 480 4 mermeiam e @ e w wee w mm =i e wmete b eeseee o mrieien e S e e we ey e

PSR
.
]
¥

| ED 032 801 - o r FL 001 261

By-Marty, Fernand L. e e . C L e

Language Laboratory Learning.

Pub Date 60

Note-250p.

EDRS Price MF -$1.00 HC-$12.60

Descriptors -Audio Active Laboratories. *Audiolingual Methods, Audiovisual Aids, *Course Descriptions, Cultural
Awareness, Equipment Maintenance, Equipment Standards. #French, *Language Instruction, Language
Laboratories. Language Laboratory Egquipment, sLanguage Laboratory Use, Language Skills, Literature,
Phonetics. Phonotape Recordings. Pronunciation Instruction. Reading Skills, Specifications

A basic French course. intended to stress equally the audio-oral and
spelling-reading skills. is described. Intermediate courses, specialized courses (in
literature. phonetics, stylistics. civilization, and simultaneous interpretation). and the
comprehension of scientific material are- also discussed. Descriptions of these
courses stress the use and role of audio aids. particularly the magnetic tape
recording. Chapters on the language laboratory discuss at length the basic principles
of sound recording, operating a language laboratory. language laboratory
specifications, and types of installations. An English-French vocabuiary of language
laboratory terminology is also included. (WB)

3i
|
N
’s
|




SRR CAR A ot LR

HAYTTEOY

O
o0
<
=
&0
=
C!

e

1082¢ 004

Learning

by
Fernand L. Marty

Assistant Professor of French

Laboratory

"AJ10d ¥0 NOILISOd

NOILYINGI 40 201150 TVIDI440 INISIAATY ATWVSSIDIN LON 0Q GILVIS
SHOINIAO 20 MIIA 40 SINIOd "Ll ONLLVNIORIO NC!LVZINVOYO 30 NOS¥id
JH1 WO GIAIZDIY SV A1LIVX3 G3ING0¥4I N334 SVH INIWNIOT SIHL

NOILYINA 40 121440
JAVI1IM 3 NOILYINGD ‘HLIVIH 40 INIWI¥VAIQ ‘SN

Director of the Language Laboratory
Wellesley College

£2% 10074

. A e R A g ch ORI A IO R it

AUDlO-VlSUAL PU BLlCAﬂONS’ Box 185, Wellesley, Massachusetts

t
;
¢
{

I
B
?
;

i
¥
£

.m




Copyright, 1960, by
AUDIO-VISUAL PUBLICATIONS

Wellesley, Massachusetts

“PERMISSION TO REPRODUCE THIS
COPYRIGHYED MATERIAL HAS BEEN GRANTED
Y Qudio-\isva) ~
Ubl et
T0 ERIC AND ORGANIZATIONS OPERATING
UNDER AGREEMENTS WITH THE U.S. OFFICE OF
EDUCATION. FURTHER REPRODUCTION OTSIDE

THE ERIC SYSTEM REQUIRES PERMISSION OF
THE COPYRIGHT OWNER."

All rights reserved. No part of this book may be refroduced

- in any form, by mimeograph or any other means, without

permission in writing from the publisher.

PRINTED IN THE UNITED STATES OF AMERICA




R Rt bt S A0 ISt 4

TO Dean Claude Bourcier who suggested ,that I should study this aspect
of language teaching it
The administration and faculty of Middlebury College who, for eleven
years, gave me full freedom to experiment

Wellesley College where this book was completed

Bernard Bloch, Leonard Bloomfield, George Borglum, Pierre Delattre,
Léon Dostert, Frederick Eddy, Charles Fries, Bruce Gaarder, Robert
Hall, Elton Hocking, Robert Lado, William Locke, Jeanne Varmey
Pleasants, B. F. Skinner, George Trager and many others who:2 writings
have been a constant inspiration

The students of French 10 and 13 at Middlebury College whose cooperation
allowed me to complete many difficult experiments

All the teachers who participated in the following language laboratory
workshops and who helped me to clarify many of the ideas expressed in
this book

Middlebury French School (1954-1958)

College of Saint Teresa, Winona, Minnesota (June 1958)
Wellesley College (June and September 1959)

NDEA Institute at Hollins College (August 1959)

NDEA Institute at the University of Maine (August 1959)
Rhode Island College of Education (1959-1960)
Montclair State College (1959-1960)

University of Miami (December 1960)

Elizabeth Jane Saunders and Graziana Lazzarino who read the manuscript
and suggested a great number of improvements

Linda Borden, Ellen Cantarow, Paula Teich who helped with the typing and
the proofreading

f Johi lelievre, purchasing agent at Wellesley College, who most obligingly
’ helped with many of the problems posed by the preparation of such a bock

Audio Devices, Inc., Audio Teaching Center Inc., Cousino Electronics,

De Mambro Sound (Boston), Langua-Lab, Inc., Magnetic Recording Industries,
Michael Scott Co. (Wellesley Hills), Minnesota Mining and Manufacturing Co.,
Radio Shack (Boston), Science Electronics, Inc., who supplied many pictures

and line drawings

I express my deep appreciation
M




S R Srate

TABLE OF CONTENTS

DESCRIPTION OF A BASIC FRENCH COURSE GIVING EQUAL IMPORTANCE
TO THE AUDIO-ORAL AND SPELLING-READING SKILLS

INTRODUCTION
PURPOSE OF THE BASIC COURSE
PRINCIPLES FOR THE BASIC COURSE

I. The analysis of the language must be based on
its spoken form

IT. The acquisition of the audio forms must precede
the acquisition of the written forms

III. The language must be taught by structures and
structural segments

IV. The structures must be presented in a logical order

V. Our present methods for the teacling of pronunciation
are inadequate

VI. What is the optimum amount that can be taught in a
basic course?

THE AUDIO-ORAL WORK

I. Pri:ciples
II. The audio-oral work in class

ITI. The audio-oral review

11




IV. The audio-oral testing
THE SPELLING-READING WORK

I. Principles

IT. The spelling-reading work in class
III. The spelling-reading review tape
IV. Spelling and reading tests

THE TIME 1AG

HOMEWORK

VISUAL AIDS FOR THE BASIC COURSE

I. Visual aids for the teaching of pronunciation

II. Visual aids for the teaching of spelling,

morphology, and structures

III. Visual aids for the improvement of oral expression

IV. Visual aids for the teaching of vocabulary

V. The language film

CULTURE IN THE BASIC COURSE

IMPROVEMENT COURSES

Introduction

I. Description of the special drills on structures,
forms, and vocabulary designed to strengthen the

active language skills

4
II. Description of the exercises based on cultural

materials

SPECIALIZED COURSES IN LITERATURE, PHONETICS, STYLISTICS,

CIVILIZATION, SIMULTANEOUS INTERPRETATION

I. Literature

49
66

66
66

69
70

i)

76




II. Phonetics and diction
III. Stylistics
IV. Civilization

V. Simultaneous interpretation

COMPREHENSION OF SCIENTIFIC MATERIAL

BASIC PRINCIPLES OF SOUND RECORDING

INTRODUCT ION
THE MECHANICAL METHOD
THE MAGNETIC METHOD

I. Principles
II. Tape recorders

III. Recording on magnstic discs, belts, or drums

THE OPTICAL METHOD

OPERATING A LANGUAGE LABORATORY

WORK THAT A TEACHER SHOULD BE ABLE TO DO WITH TAPE RECORDERS

I. General recommendations
II. Playing back a tape

ITI. How to record a tape

WORK THAT A TEACHER SHOULD BE ABIE TO DO WITH MAGNETIC
DISC RECORDERS

WORK THAT A TEACHER SHOULD BE ABLE TO DO WITH VISUAL
AND AUDIO-VISUAL EQUIPMENT

131
131
132

132

133
147

148

151




e TR ST g Rt I A S e A A h ettt S Rt LR A A R i S ERCRUNGE L kA
T A AT i R AR R AN e e s B T Ty A T T AR A TN TR A T A T T S T A T T L .

STORAGE

I. Tapes
II. Records and films

BASIC REPAIRS AND MAINTENANCE

I. Tape recorders
II. Phonographs and magnetic disc recorders

III. Visual and audio-visual equipment

DIRECTING THE LANGUAGE LABORATORY | 175

SPECIFICATIONS FOR THE LANGUAGEVLABORATORY

INTRODUCTION

SPECIFICATIONS FOR THE RECORDING STUDIO
SPECIFICATIONS FOR THE CONTROL ROOM
SPECIFICATIONS FOR THE CONSOLE

COMMON SPECIFICATIONS FOR BOOTH AND ROOM LABORATORIES
; | SPECIFICATIONS FOR BOOTH INSTALLATIONS 190
' SPECIFICATIONS FOR ROOM INSTALLATIONS 194
SPECIFICATIONS FOR LABORATORY EQUIPMENT TO BE USED

~ SPECIFICATIONS FOR MAGNETIC TAPE AND REELS
SPECIFICATIONS FOR AUDIO-VISUAL EQUIPMENT

BY THE STUDENTS ~ 194

205
206

|

THE VARIOUS TYPES OF LANGUAGE LABORATORY INSTALLATIONS

METHOD A , 209
METHOD B 210
METHOD C , 211
METHOD D 211
METHOD E 211




METHOD F

METHOD G

METHOD H

METHOD I

MONITORiNG

WHERE SHOULD THE LABORATORY BE INSTALLED?
THE INSTALLATION WE PREFER

APPENDIX
SOME REMARKS ABOUT NATIVE-LIKE AUDIO COMPREHENSION | :
AND ORAL EXPRESSION 223 ;
SOME REMARKS ABOUT THE VALUE OF SPELLING 227 f

FURTHER REMARKS ABOUT PRONUNCIATION

APTITUDE TESTS |

REMARKS ON THE USE OF THE AUDIO-ORAL REVIEW TAPE
AN OBJECTIVE EVALUATION MACHINE

REPORT ON ENDLESS TAPE LOOPS

REMOVING THE EQUIPMENT FROM THE BOOTHS

REMARKS ABOUT AN EXAMINATION MACHINE

FUTURE LANGUAGE LABORATORIES

ENGLISH-FRENCH VOCABULARY

INDEX




BRI AN S A D Gt A M R e bkt it AL i A e S S |

DESCRIPTION OF A BASIC' FRENCH COURSE

GIVING EQUAL IMPORTANCE

TO THE AUDIO-ORAL AND SPELLING-READING SKILLS

AR e b Sl Nt

All through this chapter we refer to tape as
the recording medium becanse the majority of
language laboratories ar.. now equipped with
tape machines.

All the language laboratory techmiques that
we describe can be used with magnetic disc
or magnetic belt machines.
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INTRODUCTION

1. Language teachers are now expected to give their students good audio-oral skills
without sacrificing the traditional reading and writing skills.

2. This demand for higher achievement in our schools was caused mostly by ill-understood
Army methods which were used during the second World War and «hich gave the general public
(and some language teachers) the impression that audio-oral skills could be taught easily
with this new approach.

3. This misunderstanding was aggravated by the commercialization around 1947 of
relatively inexpensive recording machines. Many teaclers, naturally enough, came to regard
these machines as a godsend; they imagined that classes could be taught as usual and that
these new devices, by diut of repetition, would cornfer the audio-oral skills that were so

loudly demanded.

4. Thus, if we may start this paper with a paradox, it is no exaggeration to say that
the appearance of the tape recorder at tlat particular time may have been a disservice to
the teaching profession. It lulled many teachers into believing that science had supplied
them with an answer to the audio-oral problems; they failed to see that the real answer did
not lie in a given amount of dollars buying n machines, but in a mental effort toward the

discovery of appropriate audio-oral methods.

PURPOSE OF THE BASIC COURSE

In this paper, the term "basic course" designates the period of time during which the
most frequent structures and forms of the language are taught; this period may last some
six months on the college level and up to twelve months on the secondary level.

These structures and forms are practiced until the students can:

1. understand them aurally and visually
9. use them orally and in writing.

Everything the student does during this basic training is designed to give him an active

command of the language.
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The amount of vocabulary taught during this period is secondary: structures and
forms are far more importa.nt.l

Additional cultural material (history, geography, short stories, etc.) is not
essential; we use the term additional purposely since language by itself is culture.

PRINCIPLES FOR THE BASIC COURSE

Giving equal importance to the audio-oral and spelling-reading skills requires
extensive changes in class procedure, assiguments, and testing. These changes can be
summarized as folliows. ’

I. THE ANALYSIS OF THE LANGUAGE MUST BE BASED UN ITS SPOKEN FORM

In order to teach spoken French, it is not sufficient to be able to speak the
language well or even to be a native Frenchman. The teacher must also have analyzed the
spoken language and lhe must understand how it functionms.

o
-

Unfortunately most of our teachers have been trainediiggschools where the language
analysis was based only on the written form. We do not deny that our teachers have been
taught how to pronounce; we are only stating that the "grammar" they were taught was
concerned only with visual signs: -s is the usual sign for the plural, -e is the usual
sign for the feminine, -nt is the usuval sign for the third person plural, etc.

. It should seem obvious that if we want our students to speak correct French, we
5 should tell them what happens in the spoken language. But is there a great difference
between the "grammar" of spoken French and the "grammar" of written French? Let us give

you a, few examples.
A. Singular/Plural contrast in spoken French

2| 1. There are cases when no clianges are heard:

g: lerfijtrava]j Leur fille travaille
i lerfijtravaj Leurs filles travaillent
(No audio changes) (Three written changes)

s e SIS RIS

Ly proper knowledge of the foreign vocabulary is extremely difficult to acquire; the
meanings of the words rarely correspond exactly (room is salie, piéce, chambre, place,
etc.); the connotations are often differeni, many cognates are deceptive (to ignore is
different from ignorer), other words have no exact equivalents (a shallow river). The
study of such difficulties should be done within a cultural content during the second year.
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When changes are heard, it can be one or a combination of the following:

2.

vocalic

3.

The vowel sound of the determimative is modified:
lomotermar Le moteur marche
lemotmrparj 7 Les moteurs marchent
mSnveariv X¥on neveu arrive
menvgariv X¥es neveux arrivent
(One audio change) (Three written changes)

Thus, while the eye looks for -s, -x, or -nt endings, the ear has to listen for
changes taking place in articles, possessive adjectives, etc.

The plural is indicated by a change in the verb:

lermezSenev Leur maison est neuve
loerme z5sSnov Leurs maisons sont neuves

(One audio change) (Four written changes)

. The noun is modified:

leer fovalkur Leur cheval court
* lerfovokur Leurs chevaux courent
(One audio change) (Three written changes)

. The adjective is modified:

lerprodyiprésipalkut fer Leur produii principal colte cher
lerprodqiprésipokut fer Leurs produits principaux colitent cher

(One audio change) (Four written changes)

. The plural is indicated by a compulsory liaison between the adjective and the noun:

kelides8blagyst Quelle idée semble juste?

kelzidesdblagyst Quelles idées semblent justes?

(One audio change) (Four written changes)

The plural may be indicated by an optional liaison between the noun and the verb:
lerfi jempari Leur fille aime Paris

lerfijzempari Leurs filles aiment Paris

(One audio change) (Three writ#en changes)




8. The plural may be indicated by an optional liaison between the noun and the adjective:

ke lprofeseralmipronSsbj§ Quel professeur allemand prononce bien?
ke lprofeserzalmdprondsb j& Quels professeurs allemands prononcent bien?
(Une audio change) (Four written changes)

Y. The plural may be indicated by an optional liaison between the verb and the
following word:

kelprofeserparlital j€ Quel professeur parle italien? i
kelprofeserparltital j& Quels professeurs parlent italien? 3
{One audio change) (Three written changes) é

The above classification is not complete, but it does indicate how widely the spoken and
written systems differ. It also shows that plurality has to be analyzed within sentences since
there are signs of plurality (for instance, the liaison element in kelzidesGblszyst) which
would not be revealed if the words were studied in isolation (ke€l ide s8bl zyst),

B. Masculine/Feminine contrast in the segment linking verb + adjective

An analysis of such segments indicates that the adjectives fall into five categories:

1. Invariable:

ilegen glezen il est jeune elle est jeune
ilemarje glemar je il est marié elle est mariée
ilef jer glef jer il est fier elle est fiere
ilemortel elemortsl il est mortel elle est mortelle
ilegrek glegrek il est grec elle est grecque
iletyrk gletyrk il est turc elle est turque

2. Consonant-adding: it can be

a /t/ sound ilever glevert il est vert elle est verte
a /4/ sound ilegrd elegrdd il est grand elle est grande
an /s/ sound iledu eledus il est doux elle est douce
a /2/ sound ilegalu elegaluz il est jaloux elle est jalouse
a /f/ sound ilebld elebldf il est blanc elle est blanche
a /9/ sound ileld elelSg il est long elle est longue

3. Modification of the final vowel and addition of consonant:

contrast /e er/ ilepremje elepremjer il est-premier elle est premiére
contrast /o ot/ ileidjo eleid jot il est idiot elle est idiote
contrast /o €l/ ilebo &lebel il est beau - ~ elle est belle
contrast /u ol/ ilefu glefol il est fou elle est folle
contrast /9 on/ ilebd glebon il est bon elle est bonne

contrast /& yn/ ilebré glebryn il est brun elle est brune




contrast /& en/ ilesertg eleserten il est certain elle est certaine
contrast /& in/ ilsSvwaz€  elsSvwazin ils sont voisins elles sont voisines

4. Modification of the final consonant:

contrast /f v/ ilenef glenev il est neuf elie est neuve
contrast /k [/ ilesek glesef il est sec elle est séche

H. Modification of the final consonant and of the preceding vowel:

contrast /er @z/ 1llemdter elemltez il est menteur elle est menteuse

Thus, we find that the spoken and written systems of classification are completely
different. In written French, the adjectives jeune, fier, mortel belong to different
categories (jeune/jeune, fier/fiére, mortel/mortelle), but in spoken French they all belong
to the invariable category. In written French, the adjectives premier/premiére and fier/fiére
belong to the same category, but in spoken French they belong to different omes: fjer belongs
to category 1 while premje belongs to category 3.

C. The present indicative

Written French classifies its regular verbs into three main categories:

Je chante Nous chantons Je finis Nous finissons Je vends Nous vendons
Tu chantes  Vous chantez Tu finis Vous finissez Tu vends Vous vendez
Il chante Ils chantent Il finit Ils finissent Il vend Ils vendent

This basic written classification excludes many verbs which are of very frequent use: lire,
sortir, mentir, partir, sentir, servir, dormir, écrire, suivre, mettre, viuvre, etc.

The basic spoken system of classification is extremely different from the written ome. It
offers the advantage of including most of the frequently used verbs we mentioned above.

Three basic categories can be distinguished:
1. Type I: In type I verbs, the third persons singular and plural are identical:

ilfay  ilfat il chante ils chantent
elmdz  elmdz elle mange  elles mangent

The written conjugation has five different forms (chante, chantes, chantons, chantez,
chantent) while the spoken conjugation has only three forms ([fdt, fat5, [dte),

If the verb begins with a vowel sound, a /Z/ of liaison makes it possible to distinguish
the third person singular from the third persgn piural:

ilariv ilzariv il arrive ils arrivent
elem elzem elle aime elles aiment

A few type I verbs have a vowel shift in their roots; when this occurs, it is always a
shift from /&/ to /9/; most of these /®/ sounds are not pronounced in conversational style:




zafet j’achéte 3apel J’appelle

tyafet tu achétes tyapel tu appelles
ilafet il achéte ilapel il appelle
ilzafet ils achétent ilzapel ils appellent
nuzafstS nuzaft§ nous achetons nuzapsld nuzapld nous appelons
vuzafete vuzafte wvous achetez vuzapale vuzaple vous appelez

2. Type II: In type II verbs, the third person plural is formed by adding a consonant
sound to the third person singular. This consonant can be:

an /8/ sound ilfini 1ilfinis il finit ils finissent
a /Y/ sound ilpar ilpart il part ils partent
an /®/ sound ildor ildorm il dort ils dorment
a /2/ sound illi illiz il lit ils lisent

a /V/ sound ilser ilserv il sert ils servent
a /d/ sound - ilvd ilvdd - il vend ils vendent

a /k/ sound ilve ilvEk il vainc ils vainquent

The written conjugation has five different forms (finis, finit, finissons, finissez,
finissent) while the spoken conjugation has only four (fini, finis5, finise, finis),

If the verb begins with a vowel sound, a /Z/ of liaison adds a second distinguishing
feature between the third person singular and the third person plural:

ilekri ilzekriv il écrit ils écrivent

A few type II verbs have a vowel shift in their roots; these variations are:

wa/d as in devoir, recevoir wa/y as in boire

zedwa Je dois zobwa Je bois
tydwa : tu dois tybwa tu bois
ildwa il doit ilbwa il boit
ildwav ils doivent ilbwav ils boivent
nudavd nudv) nous devons nubyvd nous buvons
vudave vudve vous devez vubyve vous buvez

3. Type III: In type III verbs, the third person plural is formed by modifying the
vowel sound of the third person singular and adding a consonant sound; examples:

‘ilse ilsav il sait ils savent
ilprd ilpren il prend ils prennent
ilve ilveel il veut ils veulent

The written conjugation has five different forms (prends, prend, prenons, prenez,
prennent) while the spoken conjugation has only four (prd, pren5, prene, pren),

These verbs can be classified according to the mature of their vowel shifts.
a. Vowel shift €/a as in the verb savoir:

zese je sais nusavy nous savons

6
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tyse tu sais vusave vous savez

ilse il sait ilsav ils savent

b. Vowel shift €/¢ as in the verbs craindre, éteindre, peindre, nlaindre, teindre:

zokr€  je crains nukrepd  nous craignons

tyke§  tu crains vukrepe  pous craignez

ilkrs il craint illrep ils craignent

c. Vowel shift §/2 as in the verb joindre: ]
gagwé Je Jjoins nugw&p5 nous Jjoignons ;
tygwé tu joins vuzwane vous joignez ?
ilzwé il joint ilgwan ils joignent ;

The following categories have a triple root.

_d. Vowel shift 8/8/€ as in the verbs prendre, comprendre, apprendre, surprendre:

zeprd Je prends nuprond nous prenons ilpren ils prennent

typrd  tu prends vuprane vous prenez

ilprd il prend

e. Vowel shift @/u/® as in the verbs vouloir, pouvoir:

Zove Je veux nuvuls nous voulons ilvel ils veulent i
tyve tu veux vuvule vous voulez :
ilve il veut :
zep? Je peux nupuvd nous pouvons ilpev ils peuvent 3
type tu peux vupuve vous pouvez

ilpe il peut

f. Vowel shift €/8/€ as in venir, tenir, obtenir, prévenir, Se souvenir:

goviE  je viens nuvenS nuvnd nous venons ilvjen ils viennent

tyvi€ tu viens vuvene vuvne vous venez

ilvi€ i1 vient

D. The future

In written French, the future has six different endings; in spoken French, it has only
three: re, ra, r5,

re
ra
rd

zofatre
tyfdtra
nufdtrd

vufdtre
ilfdtra
ilfatrd

Jje chanterai vous chanterez
tu chanteras il chantera

nous chanterons ils chanteront

In spoken French, the future of most verbs is based on the present indicative (the

endings re, ra, rd are added to the stem of the present indicative):

chanter

stem:

Jav zofdtre Jje chanterai




appeler stem: apel zapelre J’appellerai

acheter stem: afet zafetre Jj’acheterai
éerire stem: ekri zekrire J’écrirai
courir stem: kur zokurre Jje courrai
cueillir  stem: k®] zoke jre Je cueillerai
s’asseoir stem: 8sje  zasjere j’assiérai

stem: aswa zasware J’assoirai
rire stem: ri gerire je rirai

There are about sixty verbs which do not conform to this classification; of these, about
half base their future tense on the infinitive (connaftre, prendre,etc.), and about half use a
special stem for the future (faire, savoir, etc.).

E. The imperfect indicative

In written French, the imperfect indicative has five different forms (dormais, dormait,
dormions, dormiez, dormaient); in spoken French, it has only three( dorme, dormj5, dormje)l.

The endings /J5/ and /je/ become dissyllabic /1J5/ and /ije/ after two inseparable
consonants. This characteristic feature of the imperfect is not indicated in the spelling:

nu [ 35 nous chantions nu rd tri j5 nous rentrions
vu res tje vous restiez vu m5 tri je vous montriez
nu gar 4j5 nous gardions nu sd bli j§ nous semblions
vu [er [je vous cherchiez vu zu vri Je vous ouvriez

The /®/ sound cannot be dropped when it is in fromt of the combination /1j/. Therefore,

in conversational French you will hear:

/®/ dropped /®/ retained
3aple J’appelais nuzapaljs nous appelions
tyaple tu appelais vuzapalje vous appeliez
ilaple il appelait
ilzaple ils appelaient

F. The present conditional

In written French, the present conditional has five different forms (dormirais,
dormirait, dormirions, dormiriez, dormiraient); in spoken Fremch, it has only three
(dormire | dormirjs, dormirje)l,

The endings /J8/ and /Jje/ become dissyllabic /1jS/ and /ije/ after two inseparable
consonants. This characteristic feature of the presenmt conditional is not shown in the
spelling:

nu li rj5 nous lirions nu za t4 dri j§ nous attendrions

I The ending /€/ is pronmounced nearly like /¢/ by some French speakers.
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vu bwa rje vous boiriez vu pl€ dri je vous plaindriez
nu mur rj5 nous mourrions nu ba tri j¥ nous battrions

The /9/ sound cannot be dropped when it is in fromt of the combination /rj/.
Therefore, in conversational French you will hear:

/®/ drcpped . /®/ retained-
Zomlizre : Jje mangerais numizer jd nous mangerions
tymdzre tu mangerais vumizerje vous mangeriez
ilm3zre il mangerait
ilmdzre ils mangeraient

G. Agreement of past participles

In written French, nearly all past participles are inflected for gender and number. In
spoken French, very few past participles vary, and -when they do—~ they vary only in the
feminine.l The feminine form is indicated by the addition of /2/ or /t/.

a. Examples of past participles which do not vary in spoken French:

ilevny il est venu ilsSvny ils sont venus
elevny elle est venue elsdvny elles sont venues

b. Examples of past participles which add a /2/ in the feminine:

vwasilavjSkilapri voici l’avion qu’il a pris
vwasilezavjSkilapri voici les avions qu’il a pris
vwasilafotokilapriz voici la photo qu’il a prise
vwasilefotokilapriz voici les photos qu’il a prises

c. Examples of gas£ participles which add a /%/ in the feminipe:

vwasilavjSkilaofer voici l’avion qu’il a offert
vwasilezavjSkilaofer voici les avions qu’il a offerts
vwasilaflerkilaofert voici la fleur qu’il a offerte
vwasileflerkilaofert voici les fleurs qu’il a offertes

H. Morphological difficulties presented by hiatus words

The traditional nomenclature of written grammar mentions the h muet (homme ) and the
h aspiré (honte). In spoken grammar, these terms are meaningless since contemporary standard
French no longer has an aspirate h. Words such as honte, haricot, haut begin with a vowel
sound just as homme, hésiter.

1 The optional liaison between a past participle and a following word is so rarely made.tpat
we do mot include it in this discussion (les fleurs que j’ai vues ici - leflerkszevyzisi),
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Thesz so-called "aspirate h" words behave as follows in contemporary French:

1. ?hey do not admit the fall of a preceding vowel sound; compare:

lom 1’ homme lsero le héros
listwar l’histoire labt la honte
&pzderb un peu d’herbe &Pjedao un pied de haut
keleretil quelle heure est-il? kelabt quelle honte!

' With the so-called "aspirate h" words, you pass from one vowel sound to the other

without stopping.
2. They do not admit the liaison mechanism; compare:

tropytil  trop utile troSte trop honteux
trezeorg trés heureux treo tres haut

Here again with the so-called "aspirate h" words, you pass from ome vowel sound to the

other without stopping.

3. They do not admit the linking mechanism; compare:

Linking No linking
ilezit il hésite il yrl il hurle

With the so-called "aspirate h" words, you stop between the preceding consonant and the
initial vowel.

These phenomena (meeting of two vowel sounds and stopping between a consonant and a
vowel) are gemerally referred to as a hiatus; we believe that such words should be called

hiatus words.

Another way of expressing this idea is to say that these words have no means of defense
against the hiatus (words such as homme fight the hiatus whenever possible either by dropping
the preceding vowel as in l’homme or by making a liaison as in des hommes).

Note that some hiatus words do not even begin with a letter h; for example:

ileneladzoktobr il est né le onze octobre

The examples given above and on the preceding pages should be sufficient to prove that
French is in fact a dual language and that the gulf hetween the spoken and the written forms
is very wide.

We cannot expect our teachers to teach spoken French properly unless they receive this
special training. The amount of time required for this training will depend to a large extent

on the person's fluency in spoken French. A person with native or nearly native fluency should
be able to acquire this linguistic training within one summer of workl at one of the Imstitutes

1 But this is not always true; some native Frenchmen are so infused with their knowledge
of ihe.written form of the language that they canmot conceive of any other type of
analysis.
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sponsored by the government.

This principle of lingﬁ;stic analysis should be applied to the teaching of every language,
but it is true of course that in languages such as Italian or Spanish the differences between
the two forms of the language are much less marked than in French; the special training would
therefore be far easier to acquire.

Let us suppose that now our teacher knows how the spoken language cperates. Is this
sufficient? No; he must also be ab}e to impart his knowledge to his students in such a way
that they will understand in the SHORTEST POSSIBLE TIME.

We capitalized the last three words because we believe that TIME should be our essential
goal. QUALITY has been and is being obtained by many teachers without the help of linguistic
science or language laboratories. But these good results in the audio-oral skills are
obtained at a great cost of student's and teacher's time.

Therefore what we are after is a method which will secure good audio-oral results in the

shortest possible amount of time, and this leads us to our other principles.

II. THE ACQUISITION OF THE AUDIO FORMS
MUST PRECEDE THE ACQUISITION OF THE WRITTEN FORMS

Numerous experiments have shown that the spoken language camnot be taught efficiently if
the student is allowed to see the written words before he has had time to practice the spoken
language. If the student sees Il vend ~ ils vendent before he has learned to pronounce
ilvd - ilvdd, it is likely that the visual impression of vend will be so strong that the
teacher's recommendations for the pronunciation (the vowel is nasal; the d is not pronounced)
will be ineffective. The student trusts his eyes far more than his ears: he sees a d, therefore
he wants to prcaounce it. The only way to give the audio form of the language a.fighting chance
is to present it ahead of the visual form (the length of the time lag is discussed on page 75).

Furthermore, the spelling acts as a disguise which hides the grammar of the spoken
language. When the student sees J’achéte - Nous achetons, Je jette — Nous jetons, he puts these
verbs in different categories, although in spoken French these verbs have the same contrast:

zafet zozet
nuzaft5 nuztd

If the student is taught in an initial written presentation that two verbs belong to
different categories, he will want to carry that distinction into the spoken language although
it does not exist there; the written language automatisms that he is being taught (put a grave
accent; double the consonant) will stand in his way when he wants to speak.

11




ITII. THE LANGUAGE MUST BE TAUGHT BY STRUCTURES AND STRUCTURAL SEGMENTS

First of all, we nust explain what we understand by structure and structural segment (the
term segment will be used from now on).

Any complete expression is a structure; for instance, Stop! is a structure just as well
as If it had not been for his courage, all of us would have perished. When structures are
compared, one finds that the word order of many of them is similar; structures, then, can be
classified.

The system of classification can be narrow or wide; a narrow system will set up a great
number of different categories of structures (too great for efficient teaching); a wide system
will set up a smaller number. For example, a narrow system will put ¥arie aime Pierre and Les
Jeunes enfants de mes voisins font du bruit in different categories, while a wide system will
put them in the same structural mold:

Marie aime Pierre
Les jeunes enfants de mes voisins font du bruit
subject noun segment ' verb segment object noun segment

A segment is part of a structure. For instance, the sentence Le boin éléve aprrend ses
legons belongs to the same structure as the two sentences above; it has three segments:

Le bon éleve apprend ses legons

WHY MUST WE USE THE STRUCTURAL APPROACH? Two main reasons can be given:

1. The structural approach provides the systematic study which is required by the nature

of spoken French.

First, let us take a very simple example. If we shift Leur enfant travaillc to the

plural, we find that three visual changes take place; these changes are in the form of endings
added to the individual words: LeurS enfantS travailleNT. The shift to the plural can be

explained as something happening to individual words.

In spoken French, we find that ler8fdtravaj becomes lerzdfdtravaj. The shift to the
plural is indicated by the addition of a /2/ of liaison. This /2/ of liaison would not exist
if the words were pronounced separately; thus, we can state that in order to be sure to catch
all the signs of plurality we must proceed by structures.

Let us take now scme sentences of the type:

[jf a. ilebd Il est bon

1 glebo ,

: . ° Blle est bonne Linking verb plus adjective
3 i1sSb5 Ils sont bons

3 elsSbon Flles sont bonnes

12




b. nuzavS&bSlivr Nous avons un bon livre

nuzavSynbonrut Nous avons une bonne route .

nuzavddboliivr N¥ous avons de bons livres Subject and verb segment
nuzavddbonrut Nous avons de bonnes routes ) ] plus
nuzavS&bonami Vous avons un bon ami adjective and noun segment
nuzavSynbonami Nous avons une bonne amie

nuzavSdbSzami Nous avors de bons amis

nuzavSdbonzami Nous avons de bonnes amies

In written French, there is no need to study the adjective bon in separate structures;
the written form bon is always masculine singular, bons is always masculine plural, bonne
is always feminine singular, and bonnes is always feminine plural.

In spoken French, a structural division must be made. In structure (a), b§ is always
masculine and bon is always feminine; but, in structure (b) we find that the adjective has
four forms (b5, bS5z, bon, bonz) and that the form bon can be masculine as well as feminine.

2. The systematic classification of the structural approack groups the linguistic
phenomena in such a way that one discovers many new rules which are simpler and which
encompass a greater range of linguistic facts than the traditional rules. For example,
without a structural approach, the following facts may be quite confusing:

a. Shift the following sentences to the negative:

Je veux DES livres “Je ne veux pas DE livres
: J’ai besoin DES livres de Pierre Je n’ai pas besoin DES livres de Pierre

Ce sont DES livres italiens Ce ne sont pas DES livres italiens
{ b. Add the adjective nouvelles: ‘ i
| J’ai DES machines J’ai DE nouvelles machines ;
, Je me sers DES machines du collége Je me sers DES nouvelles machines du college
P Ce sont DES machines frangaises Ce sont DE nouvelles machines frangaises

These difficulties are easily resolved with the structural approach and the rules
covering these cases are only two lines longl.

IV. THE STRUCTURES MUST BE PRESENTED IN A LOGICAL ORDER

i In the structural approach, only one structure is presented at a time; it is thoroughly
Z studied before the next structure is presented. This approach demands that the structures be
presented in a given order; for example, it is necessary to study all the structures with
object pronouns before the structures with the passé composé can be presented.

In most textbooks today, the "grammar" is presented either without any apparent logical
order or in an order which is dictated by the cultural material on which each chapter is

1 These rules will be published in our forthcoming text and tapes: Active French for the
Language Laboratory.
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based. The result is that some important linguistic facts are omitted, some are presented in

the wrong place, some are repeated uselessly, and some are separated when they should be

grouped.

In a basic course, the system of classification must include only the most important
structures and it must classify them in such a way that only one diff'iculty appears at a time;
the easiest step is taught first, then it is used as a base for the second, and so on unt il
all the basic structures have been taught.

Our forthcoming first—year text will use the order of presentation which we have
developed after several years of experimentation. The easiest structure in spoken French is
the type:

Chantez/Chantons/Chante Dormez/Dormons/Dors

In this first structure, the only morphological fact which appears is the opposition
between type I and type II verbs.

. In type I verbs, the shift to the second person singular is made by dropping the final
vowel sound of the second person plural: [&te - [Gb,

In type II verbs, the shift to the second person singular is made by dropping the final
vowel sound and the preceding consonant of the second person plural: dorme - dor, parte - par,
finise - fini. :

Thus, after a few minutes of class practice, the students are able to speak; they know
what they are doing and WHY they are doing it. The students then proceed to sentences of the
structural type: ¥e chantez pas, Ne dormez pas, N’entrez pas, N’écris pas, etc., where the
only morphological difficulty is the rule concerning the fall of /®/. The next few chapters
are concerned with structures based only on verbs, adverbs, and interrogative combinations.
Articles and nouns do not appear until the seventh clapter.

The first chapter in the traditional textbook usually presents sentences with arivicles,
nouns, adjectives, and verbs. The students are faced with difficult interrelated problems
and their first-day experience creates diffidence instead of confidence. "Success brings
success" is a basic principle which is too often ignored. The student must be taught step by
step. Every step must logically follow the preceding ome, and it must be easy enough so that
it can be successfully taken.

This need for an erderly presentation of the structures can be expressed in a simpler i
—if somewhat naive- manner. When building a house, it is not sufficient to know how to
construct the walls, install the doors and windows, place the wiring, connect the plumbing,
paint the walls, etc. These various operations have to be performed in an order which permits
maximum efficiency. If this logical order is not respected, a brand-new wall may have to be
demolished in order to do some work which should have been done before the wall was built.

We have to realize that the teaching of a foreign language is a complex undertaking
which must be thoroughly planned. We have to achieve in a few hundred hours what the native
child has achieved in over 50,000 hours of trial-and-error practice. Again we must state that
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our goal is TIME; every time the teacher uses a wrong order of presentation, every time he has
to backtrack and group the linguistic facts differently, the students are confused and time is

wasted.

DISCUSSION OF PRINCIPLES I, II, III, IV

1. The application of these principles may seem difficult because most of us are not
trained to perform this type of audio-oral analysis of the language. In our schools, the
training in our native language is visual; we are told:

—English has five vowels: a, ¢, i, 0, u, and sometimes six if you count y.

——the third person singular of regular verbs is formed by adding -s or, in some cases,
-es: I stop/he stops, I miss/he misses.

—the past tense of regular verbs is formed by adding -ed or, in some cases, by doubling
the final consonant and adding -ed: I miss/I missed, I stop/I stopped.

These rules are true in written Englisk, but here is what happens in spokeu English:

—English is spoken with a large number of vowel sounds; this number varies according
to the regions where English is spoken, but most people pronounce a differemt vowel sound in
the following words: beet, bit, bait, bet, bat, part, note, not, all, pull, pool but, out,

boy, use, ice.
——in the

in the

in the

—1in the

in the

in the

contrast I drink/he drinks, you add an /S/ sound
contrast I love/he loves, you add a /Z/ sound

contrast I please/he pleases, you add the syllable /Iz/.
contrast I press/I pressed, you add a /bY/ sound
contrast I love/I loved, you add a /d4/ sound

contrast I attend/I attended, you add the syllable /1d/.

This incomplete information about our native language does not create much harm because,
by the time we go to grade school, our speech habits are firmly set. We hear the teacher say

that he loves

takes -s, but we continue to pronounce /2/; we hear the teacher say that he

kissed takes -ed, but we continue to pronounce /t/. However, in a foreign language course,
such incomplete information does create a great deal of confusion and it considerably slows
down the learning process.

This audio analysis of the language may seem difficult to us, but it is easy to
understand for students with no previous knowledge of French.

2. The traditional approach can be summed up as a method where the teacher explains the
grammar of the written language and then adds rules of pronunciation (you have learned to
write chante/chantes/chantent, but keep in mind that there is no difference in the

pronunciation;

you have learned to write un bon ami/une bonne amie, but keep in mind that

only the article changes in the pronunciation). This traditional approach does produce some
students who can speak and understand as well as they read and write, but it takes too much
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time. Our contention is that a great deal of time is saved when to the traditional approach
WRITTEN GRAMMAR + RULES OF PRONUNCIATION
we substitute the approach

SPOKEN GRAMMAR + RULES UF SPELLING.

We want to stress again that we firmly believe that this reversal in procedure is
necessary if WE WANT to teach SPOKEN French as efficiently as possibie. It is true that this
reversal requires considerable changes in the preparation of the teacher, the classification
of the linguistic phenomena, the class presentation, and the testing. This readaptation may be
bewildering at first, but it is more than justified by the considerable gains of time it brings.

V. OUR PRESENT METHUDS FOR THE TEACHING OF PRONUNCIATION ARE INADEQUATE

In the preceding sections, we have tried to show that the science of linguistics is
helping us to present the structures and the morphology of the language in a more efficient
way. The students can be taught to understand the spoken language and express themselves
correctly in much less time than before.

But the picture is not as bright as it may seem; a student may know exactly what are the
structural and morphological features of the sentence he wants to communicate, he may know
which sounds have to be used, BUT if he is not able to produce these sounds with a reasonable
degree of accuracy and within a given melodic pattern, he will not be understood.

The progress in applied linguistics has not been matched by comparable progress in applied
phonetics. Today we know a great deal more about the sciences of articulatory and acoustic
phonetics, but these sciences have not provided the teachers with better means of teaching a
correct pronunciation.

flaving the students work with intomation graphs, telling them that they should round
their lips, advising them that they should speak with more articulatory tension, all this
theory does help, but the actual results in our high schools and colleges show that we are
still a long way from a scientific and rapid method which would duplicate the slow (several
years) and intensive (several hours a day) training in pronunciation which a child receives
when he learns his mother tongue. The fact that our present methods are not adequate is
abundant ly proved by the phoneticians themselves. How many of the Spanish or French
phoneticians who have been teaching in this country for many years have learmed to speak
English with a native pronunciation? If their methods were really successful, one would
suppose that they would apply them to their own pronunciation first.

Faced with these difficulties, what can we do?

1. A native or nearly native pronunciation is desirable and must be taught whenever a
student shows some aptitude for pronunciation, but pronunciation is only one of the factors
of linguistic ability. Some students understand well and speak correctly and fluently although
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their pronunciation is only fair; on the other hand, there are some students who pick up a
native pronunciation in a parrot-like fashion, but who cannot understand and who cannot speak
without making numerous errors of forms, structures, and vocabulary. Obviously, the former
type of students is preferable.

9. With our present methods for the teaching of pronunciation, the students tend to reach
a plateau beyond which -no matter how patient the teacher and no matter how hard-working the
student— progress is unbearably slow. Experiments jndicate that in an audio-oral course, well
taught by a teacher with a native pronunciation, the students -if they do their best- reach
their individual plateaus before the end of the first year. The majority of the students then
have a satisfactory pronunciation, one or two may have a nearly native pronunciation, and one

-

or two may have a poor pronunciation.

Thus, the teacher should do his best with all the best available means to give his
students the best possible pronunciation they can acquire; but, it is unrealistic and unfair
to force the students to work with drills which try to teach only pronunciation through the
use of highly artificial sentences of the type:

Le mur murant Namur est un mur murmurant
on croirait voir un spectre devant le sépulcre de quartz que voile ce cercle d’arbres.

On the first-year level, satisfactory habits of pronunciation can be acquired at the same
time as the morphology, the structures, and the vocabulary. For example, the contrast

nasal vowel =» oral vowel + consonant /n/

can best be taught with the conjugation of some verbs or the masculine/feminine contrast of

some adjectives:

ilvj& il vient ilvjen ils viennent
ilprd il prend ilpren ils prennent
bré& brun bryn brune

Teaching pronunciation as an intrinsic part of morphology, structure, and vocabulary gains
considerable time and it conditions the students to work with greater care since they are
constantly reminded of the minimum contrasts that they must make if they want to be underst ood
correctly. A student may mean ils viennent, but unless he can prevent any undue nmasalization of
the vowel, he will be understood as meaning il vient; he may mean j’en ai peu, but unless he
has learned to end his vowel sounds abruptly, h% will be understood as meaning j’en ai peur.

It is important to mote that the plateau mentioned above appears only with the articulatory
and melodic features of pronunciation (pronouncing with enough tension, giving the vowels their
proper color, pronouncing /T/ correctly, pronouncing /p/, /%/, /k/ without aspiration, linking
properly, etc.). Of course, there is no plateau with the study of the sound components that make
up individual words; for example, learning that the components of faisons, secord, moitié are:

f o 2z 9§ s o g o m w a t j e

is an entirely different matter. Errors in this second area are made by natives as well as by
foreigners. The Frenchman or the American student who gives gageure the sounds g & Z ®r

17

e e o e

o B




correctly pronounced makes an error of vocabulary rather than of promunciation since he is in
fact pronouncing correctly a word that does not exist. There is no plateau, no end to the work
in this second area: whenever a new vocabulary item is learned, the teacher must indicate what

the sound components are.

3. We should now like to explain what our findings are regarding the use of machines for
the correction of pronunciation. These findings are based on twelve years of constant experimen-
tation with language laboratory equipment and after observation of hundreds of students.

a. It is true that when a person hears a recording of his voice for the first time
there is a shock: the person does not recognize his voice even if a high-fidelity machine is
used. This difference is caused by the fact that, when speaking, we hear ourselves through bone
conduction as well as through air conduction; with the machine, we hear ourselves approximately
as others hear us. However, this difference is only a change in resonmance and it has no curative
value in itself; a diphthongized /0/ remains a diphthongized /©/ no matter which way it is
transmitted to the ear.

b. When speaking, we concentrate our attention on what we are saying and it is difficult
to evaluate our pronunciation; when listening to a recording of our voice, we can concentrate
our whole attention on self-evaluation. Qur experiments with persons who have a foreign accent
have shown that they react differently upon hearing a recording of their voices:

—there are some who are unable to detect their foreign accent.

—there are some who hear a difference but who attribute this difference to the
recording process (they blame the machine); they continue to think that their pronunciation is
good.

—finally, there are some who hear a difference and are convinced by the machine
that their pronunciation is not satisfactory. For this group of persons, this listening and
comparing is valuable; it creates an initial shock which gives a proof that work must be done.

c. CAN THE MACHINE DO ANYTHING BEYOND GIVING THIS INITIAL SHOCK? CAN IT HELP TO TEACH
THE CORRECT PRONUNCIATION? This is what we have found:

~—the most favorable situation for improvements in pronunciation is when the teacher,
the student, and the machine work jointly. The teacher guides the student, he tells him whether
he is getting closer to the correct pronunciation (immediate reward or correction). Thus, with
the help of the machine, the teacher can bring the student to his pronunciation plateau faster.

—-when the student is sent to the language laboratory to work by himself with the
machine, the teacher is no longer actively present. His voice on the recording may give advice
and it may caution against the repetition qﬁ,errors that have been made in class, but he cannot
any longer tell the student whether he is gefting closer to the correct pronunciation (there is
no longer a process of immediate reward or correction).

Supposing the student hears a difference between what he says and what the recording
says, it is at best a general impression; the student is generally unable to determine by himself
the causes of this difference (vowel sounds, consonant sounds, linking, rhythm, stress, etc.).

Not knowing for sure what the causes are, he cannot be sure that he is correcting himself.
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If the student gets to the point where he no longer hears a difference between .what
he says and what the recording says, it does mot prove anything since the student by himself
cannot know for sure whether it is because his imitation is good or because he is unable to_hear
the difference.

Therefore, we do not demy that progress in pronun